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Unit Overview  
Content Area:                          Social Studies  
Unit Title:                                 Age of Exploration 
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students examine the role of Portugal, Spain and England in exploring North and 

South America.  They will describe why and how Portugal was the pioneer in the exploring 

game and how Spain dominated in the 1500’s.  They will compare and contrast the various 

routes taken and reasons for those routes.  They will identify key explorers from each of the 

countries and trace their specific routes to the New World.  Finally, they will assess Queen 

Elizabeth’s role in getting England to compete with its rival Spain. 
Primary interdisciplinary connections:  Language Arts/Reading, Science, Math, 

Technology 
21st century themes:  Civic Literacy, Economic Literacy, Geography, Global Awareness 
Unit Rationale 

Specifically the Spanish and the English left an incredible imprint from their colonial days in 

North and South America.  All aspects of their cultures, including names, foods, customs, etc. 

can be found and are relevant to today. 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills 

to think analytically about how past and present interactions of people, cultures, and the 

environment shape the American heritage.  Such knowledge and skills enable students to 

make informed decisions that reflect fundamental rights and core democratic values as 

productive citizens in local, national, and global communities. 
Content Statements 

 Indigenous societies in the Western Hemisphere migrated and changed in response to 

the physical environment and due to their interactions with Europeans. 

 European exploration expanded global economic and cultural exchange into the 

Western Hemisphere. 
CPI #  Cumulative Progress Indicator (CPI) 
6.1.8.C.1.a Evaluate the impact of science, religion, and technology innovations on 

European exploration. 
6.1.8.D.1.b Explain how interactions among African, European, and Native American 

groups began a cultural transformation. 
6.1.8.D.1.c Evaluate the impact of the Colombian Exchange on ecology, agriculture, 

and culture from different perspectives. 
6.1.8.B.2.b Compare and contrast how the search for natural resources resulted in 

conflict and cooperation among European colonists and Native American 

groups in the New World. 

Unit Essential Questions 
 How was Portugal the “pioneer” in 

exploring? 

 How did Spain’s conquests affect the 

economic/social development of the 

Americas? 

 What role did Queen Elizabeth play 

in England’s attempts at exploration? 

Unit Enduring Understandings 
 Portugal was the pioneer by being the 

first major European power to focus on 

and spend time and money on 

exploring.  Led by Prince Henry, they 

created the caravel, built a school for 

navigation, and explored down the 

west coast of Africa.   
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 Spain’s colonization of the Americas 

had a dramatic effect on the indigenous 

native population and on the 

development of the Americas over the 

next few Centuries.  Their trading 

system, use of slaves, and interactions 

with the natives helped shape large 

portions of the N. and S. American 

continents both socially and 

economically. 

 Queen Elizabeth was instrumental in 

leading England to world power 

status.  Her dominant personality and 

her desire to join in the exploring game 

and challenge Portugal and Spain 

enabled England to colonize parts of 

the Americas. 

Unit Learning Targets 
Students will ... 
 Describe Portugal’s role as the pioneer in European exploration 

 Identify Prince Henry and explain his leadership in Portugal’s exploring 

 Compare and contrast Bart Dias and Vasco Da Gama’s voyages 

 Assess Christopher Columbus’s impact on the colonization of the Americas 

 Describe the evolution of “religion” in England in the 1500’s 

 Evaluate the impact of Queen Elizabeth on England’s growth as a superpower 

 Describe the Battle of 1588 and the consequences/aftermath of its result 

Evidence of Learning 

Summative Assessment 

Map-create a map of 5 explorers and their respective routes (include all elements of a good 

map) 

 

Alternative Assessments 

 

Why was Portugal such a pioneer (essay) 

Create a battle plan for the Spanish or British in War of 1588 (map/strategy) 

 

 

 

 
 

Formative/Benchmark Assessments 
 Unit test 

 Portugal quiz 

 England quiz 

  Spain quiz 

  Portugal essay 

  1588 essay 

Lesson Plans  
Lesson Timeframe 

Lesson 1  
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Portugal’s role in exploring 4 days 
Lesson 2 

Spain’s role in exploring 
 

4 days 
Lesson 3 

England’s role in exploring 
 

4 days 
COMPANION STANDARDS: 

 
NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 

Identify key steps in a text's description of a process related to history/social studies (e.g., how 

a bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

NJSLS.ELA-Literacy.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary 

specific to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded 

language, inclusion or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 
 

 

  

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Unit Overview  
Content Area:                          Social Studies 
Unit Title:                                 First Inhabitants  
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will describe how the 1st inhabitants arrived in N. America and why they had to be 

nomadic in their lifestyle.  They will then comprehend how agriculture drastically improves the lives of 

these tribes and allows them to settle communities.  Students will identify and explain aspects of a 

civilization and compare various ages in history.  Lastly, students will compare and contrast the 

Olmec/Mayan/Aztec/Inca tribes geographically, economically, and socially. 
Primary interdisciplinary connections:  Language Arts/Reading, Geography, Science 
21st century themes:  Civic Literacy, Economic Literacy, Geography, Global Awareness 
Unit Rationale 

The first inhabitants and subsequently the natives tribes in North and South America left impressions 

still felt in today’s society.  In addition, their interactions with the Europeans and subsequent demise 

show the ability of technology to enhance warfare. 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 
6.2 World History/Global Studies:  All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment 

affect issues across time and cultures. Such knowledge and skills enable students to make informed 

decisions as socially and ethically responsible world citizens in the 21st century. 
Content Statements 

 Hunter/gatherers adapted to their physical environments using resources, the natural world, and 

technological advancements. 

 Archaeology provides historical and scientific explanations for how ancient people lived. 

 Classical civilizations declined because of internal weaknesses and external invasions, but they 

left lasting legacies for future civilizations. 

 The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the 

promotion of interregional trade, cultural exchanges, new technologies, urbanization, and 

centralized political organization. 

 The rise and spread of new belief systems unified societies, but they also became a major 

source of tension and conflict. 

 While commercial and agricultural improvements created new wealth and opportunities for the 

empires, most people’s daily lives remained unchanged. 
CPI #  Cumulative Progress Indicator (CPI) 
6.2.8.B.4.h Explain how the locations, landforms, and climates of Mexico, 

Central America, and South America affected the development 

of Mayan, Aztec, and Incan societies, cultures, and 

economies.                 
6.2.8.C.4.b Analyze how trade, technology, the availability of natural 

resources, and contact with other civilizations affected the 

development of empires in Eurasia and the Americas.    
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6.2.8.D.4.c Analyze the role of religion and economics in shaping each 

empire’s social hierarchy, and evaluate the impact these 

hierarchical structures had on the lives of various groups of 

people.             

Unit Essential Questions 
 Why did the first inhabitants have to be 

nomadic? 

 What are major aspects of a civilization? 

 How did agriculture change the lives of 

early people? 

 How was the way of life of the N.A.’s of 

N. Americas related to their 

environment? 

Unit Enduring Understandings 
 They had to be nomadic due to the 

weather/climate, food/water sources, other 

tribes, and lack of farming 

 All civilizations have forms of 

communication, gov’t, record keeping, food 

sources, forms of religions, etc. 

 Agriculture provided a steady and constant 

food source, allowing people to settle down 

and form communities. 

 Natives adapted to their environment by 

using materials for shelter and weapons, 

hunted and gathered, relied on animals and 

fished waterways. 

Unit Learning Targets 
Students will ... 
 Describe how agriculture changed the lives of early people 

 Explain why the 1st inhabitants had to be nomadic 

 Relate how the early civilizations of Mexico and C. America developed economically, socially, and 

politically 

 Explain the concept of culture 

 List and describe aspects of a civilization 

 Compare and contrast the Incas and Aztecs 

 Describe why the Olmec’s are known as the “mother culture” 

Evidence of Learning 

Summative Assessment 

Essay – Select 5 aspects of your culture and describe how they impact you on a daily basis 

 

Alternative Assessments 

 compare/contrast essay of the Aztecs and the Incas  

 create an Incan village (poster) 

 create a graphic organizer comparing and contrasting different tribes through pictures/visuals 

 create a journal entry as a nomadic tribesman (use sensory details)          

 

 
 

Formative/Benchmark Assessments 
 Aztec/Inca Venn diagram 

  Olmec/Maya T-chart 

 Unit test  

 First inhabitants quiz    

Lesson Plans  
Lesson Timeframe 

Lesson 1 
1st Inhabitants 

 
2-3 days 

Lesson 2 
Olmec’s/Mayans 

 
2-3 days 
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Lesson 3 
Aztec/Incas 

 

2-3 days 
Lesson 4 

Culture/Civilization 
 

3-4 days 

 

 

 
COMPANION STANDARDS: 

 
NJSLS.ELA-Literacy.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

 

CRAFT AND STRUCTURE: 

NJSLS.ELA-Literacy.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 
 

 

  

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Unit Overview  
Content Area:                           Social Studies 
Unit Title:                                 Colonial Times 
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will describe the founding of each of the original 13 colonies and why.  They will 

assess why some colonies flourished while others struggle.  They will explain the role of religion, 

slavery and economics in each of the regions.  They will compare and contrast the development of the 

three regions and their respective relationships with Great Britain.   
Primary interdisciplinary connections:  Language Arts/Reading, Science, Geography 
21st century themes:  Civic Literacy, Economic Literacy, Geography, Global Awareness 
Unit Rationale 

Even today, different regions of the country provide different resources, jobs, activities, cultures, 

etc.  The birth of many of these aspects takes place during colonial times. 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 
Content Statements 

 The colonists adapted ideas from their European heritage and from Native American groups to 

develop new political and religious institutions and economic systems. 
 The slave labor system and the loss of Native American lives had a lasting impact on the 

development of the United States and American culture. 
CPI #  Cumulative Progress Indicator (CPI) 
6.1.8.A.2.b Explain how and why early government structures developed, and 

determine the impact of these early structures on the evolution of 

American politics and institutions. 
6.1.8.A.2.c Explain how race, gender, and status affected social, economic, and 

political opportunities during Colonial times. 
6.1.8.B.2.a Determine factors that affected emigration, settlement patterns, and 

regional identities of the colonies. 
6.1.8.C.2.a Relate slavery and indentured servitude to Colonial labor systems. 
6.1.8.C.2.b Explain the system of mercantilism and its impact on the 

economies of the colonies and European countries. 
6.1.8.C.2.c Analyze the impact of triangular trade on multiple nations and 

groups. 
6.1.8.D.2.a Analyze the power struggle among European countries, and 

determine its impact on people living in Europe and the Americas. 

6.1.8.D.2.b Compare and contrast the voluntary and involuntary migratory 

experiences of different groups of people, and explain why their 

experiences differed. 

Unit Essential Questions 
 Why did the English settle in 

America? 

 Why did the Separatists and 

Puritans leave England and 

settle in N. America? 

 Unit Enduring Understandings 
 The English hoped to profit from the resources found 

in America and challenge other European nations. 

 Both groups wanted to be free from persecution and 

practice their religion freely in their own society 
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 How did the Middle Colonies 

develop? 

 How and why did the Southern 

Colonies grow? 

 How did geography affect the 

economic development of the 

three regions? 

 Although the Dutch settled parts of the Middle 

Colonies, the English controlled this area by 

1664.  The diverse population with regard to wealth 

and religion enabled these colonies to flourish 

economically because of the major seaports and 

fertile soil. 

 The South relied on slave labor to grow 

economically.  Plantations were abundant and very 

few cities and schools were established. 

 The North had rocky soil and relied on subsistence 

farming and the shipping industry.  The Middle had a 

diverse population and fertile soil with many river 

valleys.  The South used slave labor on large 

plantations and had a more aristocratic feel. 

Unit Learning Targets 
Students will ... 
 Identify failed settlements by the English 

 Explain why the English settled in N. America 

 Understand why the Separatists and Puritans led England 

 Describe how the Middle Colonies developed 

 Describe how the Southern Colonies developed 

 Explain the role of slavery in the colonies 

 Explain why the Middle Colonies were the most diverse 

 Describe the founding of Jamestown 

 Compare and contrast the 3 regions economically, socially, and geographically 

Evidence of Learning 

Summative Assessment 

Essay – Compare and contrast the 3 regions economically, politically, and socially 

 

Alternative Assessments 

 create a color-coded map of economic and geographic elements of the 13 colonies 

 create a persuasive brochure for 1 colony enticing immigrants to move there 

 
 

Formative/Benchmark Assessments 
 Major compare/contrast essay 

 Jamestown quiz 

 Plymouth quiz 

  3 region characteristic quiz 

  Colonial times map   

Lesson Plans  
Lesson Timeframe 

Lesson 1 
                               Jamestown/Failed Colonies 

 

3 days 
Lesson 2 
Plymouth 

 

3 days 
Lesson 3 

Northern Founding’s/Characteristics 

 

2 days 
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Lesson 4 
Middle Founding’s/Characteristics 

 

3-5 days 

Lesson 5 
Southern Founding’s/Characteristics 

 

3-5 days 

 

COMPANION STANDARDS: 

NJSLS.ELA-Literacy.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

 

CRAFT AND STRUCTURE: 

NJSLS.ELA-Literacy.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 

 

Integration of Knowledge and Ideas: 

NJSLS.ELA-Literacy.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

 

 

  

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Unit Overview  
Content Area:                          Social Studies 
Unit Title:                                 French & Indian War/Leading to Revolution 
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will explain why both France and Great Britain coveted the Ohio Territory and the 

resources in them.  They will then trace the significant events in the war via a timeline.  Students will 

then assess the impact of the war on the relationship between the colonists and Great Britain.  They will 

then examine the increases presence of Great Britain in colonial affairs concerning laws, taxes, and 

troop deployments.  Lastly, they will summarize the 2 major events in Boston and their impact on the 

relationship between Great Britain and the colonists. 
Primary interdisciplinary connections:  Language Arts/Reading, Economics, Geography 
21st century themes:  Civic Literacy, Economic Literacy, Geography, Global Awareness 
Unit Rationale 

To better understand the historical and cultural roots between the U.S. and Great Britain, students must 

understand the time period where these 2 countries did not get along 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 
Content Statements 

 The colonists adapted ideas from their European heritage and from Native American groups to 

develop new political and religious institutions and economic systems. 
 Disputes over political authority and economic issues contributed to a movement for 

independence in the colonies. 
CPI #  Cumulative Progress Indicator (CPI) 
6.1.8.B.3.a Assess how conflicts and alliances among European countries and 

Native American groups affected the expansion of the American 

colonies. 
6.1.8.C.3.a Explain how taxes and government regulation can affect economic 

opportunities, and assess the impact of these on relations between 

Britain and its North American colonies. 
6.1.8.D.3.a Explain how the consequences of the Seven Years War, changes in 

British policies toward American colonies, and responses by various 

groups and individuals in the North American colonies led to the 

American Revolution. 

Unit Essential Questions 
 Why did the British and the French covet 

the Ohio Territory? 

 How did Great Britain react towards the 

colonists after the F/I War? 

 How did the outcome of the F/I War 

determine who controlled N. America? 

 How did the colonists react to the British 

policies? 

Unit Enduring Understandings 
 Both countries wanted to continue to expand 

their territory and gain control over the 

valuable fur trade 

 Great Britain began to strictly enforce 

existing taxes and law concerning commerce 

and trade in addition to creating more taxes 

on the colonists in order to be reimbursed for 

the war effort 
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 The Treaty of Paris stripped France of most 

of its land on North America while giving it 

all to Great Britain and Spain 

 Colonists objected to the occupation of 

Boston, boycotted goods, formed protests, 

used propaganda, while also destroying 

British products 

Unit Learning Targets 
Students will ... 
 Describe why the French and British wanted the Ohio Territory 

 Evaluate the role of the colonists in the F/I War 

 Explain strategies and tactics the colonists learned during the war 

 Describe how Great Britain reacted after the F/I War towards the colonists 

 Summarize the events of the Boston Massacre and Boston Tea Party 

 Identify and explain the various taxes/acts/laws Great Britain passed post F/I War 

 Explain how the colonists reacted to the new British policies 

Evidence of Learning 

Summative Assessment 

Project - Create a timeline of events from the beginning of the F/I War to the beginning of the 

Revolutionary War accompanied by 5 illustrations. 

 

Alternative Assessments 

 create a poster either supporting the Loyalists or the Patriots in their cause 

 recreate the Boston Tea Party or Boston Massacre (script, music, etc) 

 

Formative/Benchmark Assessments 
 Unit test 

  F/I War timeline 
  Act chart  

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 
F/I War 

 

4-5 days 
Lesson 2 

Post F/I War (taxes) 
 

4-5 days 
Lesson 3 

Boston Massacre/Tea Party 
 

2-3 days 
COMPANION STANDARDS: 

NJSLS.ELA-Literacy.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

 

CRAFT AND STRUCTURE: 

NJSLS.ELA-Literacy.RH.6-8.4 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
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Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

 
NJSLS.ELA-Literacy.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

 

  

http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Unit Overview  
Content Area:                          Social Studies 
Unit Title:                                 Revolutionary War 
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will trace the significant events of the Revolutionary War.  They will identify and 

describe key battles fought and the momentum changes that came with each victory or defeat.  They 

will be able to describe the strengths and weaknesses for both the colonists and Great Britain heading 

into the Revolutionary War.  Additionally, they will assess George Washington’s leadership and 

evaluate the different generals’ performance during the war.  They will understand why certain 

colonists wanted to remain loyal and why many were indifferent to the cause.  Finally, they will 

comprehend the impact of victory and the results and aftermath of the war. 
Primary interdisciplinary connections:  Language Arts/Reading, Economics, Geography 
21st century themes:  Civic Literacy, Economic Literacy, Geography, Global Awareness 
Unit Rationale 

This war seals the Declaration of independence and creates a new nation.  It is important to understand 

how someone’s country is founded and the ideals it was founded on. 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 
Content Statements 

 Disputes over political authority and economic issues contributed to a movement for 

independence in the colonies. 
 The fundamental principles of the United States Constitution serve as the foundation of the 

United States government today 
CPI #  Cumulative Progress Indicator (CPI) 
6.1.8.B.3.c Use maps and other geographic tools to evaluate the impact 

of geography on the execution and outcome of the American 

Revolutionary War. 
6.1.8.B.3.d Explain why New Jersey’s location played an integral role in 

the American Revolution. 
6.1.8.C.3.b Summarize the effect of inflation and debt on the American 

people and the response of state and national governments 

during this time. 
6.1.8.D.3.c Analyze the impact of George Washington as general of the 

American revolutionary forces and as the first president of 

the United States. 
6.1.8.D.3.d Analyze how prominent individuals and other nations 

contributed to the causes, execution, and outcomes of the 

American Revolution. 
6.1.8.D.3.e Examine the roles and perspectives of various 

socioeconomic groups (e.g., rural farmers, urban craftsmen, 

northern merchants, and southern planters), African 

Americans, Native Americans, and women during the 

American Revolution, and determine how these groups were 

impacted by the war. 
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6.1.8.D.3.f Analyze from multiple perspectives how the terms of the 

Treaty of Paris affected United States relations with Native 

Americans and with European powers that had territories in 

North America. 

 

 

Unit Essential Questions 
 What were the significant colonial grievances 

against Great Britain? 

 Why were close to 20% of the colonists 

“Loyalists”? 

 What were the advantages/disadvantages for 

both the colonists and Great Britain heading 

into the Revolutionary War? 

 What brought about the clash between the 

colonists and British soldiers at Lexington 

and Concord? 

 What battles played a significant role in the 

Revolutionary War? 

 How did fighting in the West and the South 

affect the course of the Revolutionary War? 

 What was the result/impact/aftermath of the 

Revolutionary War? 

Unit Enduring Understandings 
 Colonists were upset with their lack of 

representation, the British control over 

their trade, the occupation of Boston 

with British troops, and with taxes on 

everyday goods 

 Some colonists remained loyal because 

they still felt British, were veterans of 

the British army, were still loyal to the 

king, were wealthy and did not want 

things to change 

 Great Britain had a professional army, 

superior navy and was much 

wealthier.  Their weaknesses were 

unfamiliarity with the land and over-

confidence.  The colonists had a cause to 

fight for, knew the land, and fought 

defensively.  Their weaknesses were 

poor training and lack of resources. 

 Americans were arming themselves and 

expected a confrontation.  Fighting 

began when the British received orders 

to seize weapons at Concord 

 Battles at Bunker Hill, Trenton and 

Saratoga played a pivotal role in the 

U.S.’s success 

 George Rogers Clark’s victories in the 

West helped strengthen the U.S.’s 

position.  Guerilla warfare and 

Spanish/French aid helped in the South 

 The Treaty of Paris officially gave U.S. 

recognized independence 

Unit Learning Targets 
Students will ... 
 Assess the advantages/disadvantages the colonists had entering the Revolutionary War 

 Assess  the advantages/disadvantages the British had entering the Revolutionary War 

 Describe why specific groups of colonist would be Loyalists 

 Identify and explain the colonial grievances against Great Britain. 

 Explain the role of foreign aid during the Revolutionary War 

 Trace the significant battles of the Revolutionary War from Lexington/Concord through Yorktown 

 Describe the provisions in the Treaty of Paris 
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Evidence of Learning 

Summative Assessment 

Essay - Assess how both Great Britain and the colonists’ weaknesses impacted their abilities during the 

war 

 

Alternative Assessment 

Create a timeline of important battles/events during Revolutionary War. 

 
 

Formative Assessments 
 Scouting Report 

  Colonial grievances predictions 

(Declaration of Independence) 

 Loyalist vs Patriot quiz 

 Battles quiz 
 Unit test 
 Advantages/Disadvantages essay 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Advantages/Disadvantages 

 

3 days 

Lesson 2 

Pre- Declaration of Independence Fighting 

 

3 days 

Lesson 3 

Declaration of Independence 

 

2 days 

Lesson 4 

Post- Declaration of Independence Fighting 

 

5 days 

Lesson 5 

Impact/Results/Aftermath 

 

2 days 

COMPANION STANDARDS: 

NJSLS.ELA-Literacy.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

 

CRAFT AND STRUCTURE: 

NJSLS.ELA-Literacy.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

Unit Overview  
Content Area:                          Social Studies 
Unit Title:                                 Early U.S. History (1789-1840’s) 
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will evaluate and assess George Washington’s role as the first President and 

describe the precedents he set and how they are still relevant to today.  Students will also describe the 

formation of political parties and compare them to todays.  They will navigate through significant 

events in U.S. history in the 1st half of the 1800s, including the Louisiana Purchase, War of 1812, 

Jackson’s Presidency, westward expansion, and the Mexican War and assess their impact. 
Primary interdisciplinary connections:  Language Arts/Reading, Economics, Science 
21st century themes:  Civic Literacy, Economic Literacy, Geography, Global Awareness 
Unit Rationale 

During the 1st half of the 19th century, the country was continuing to expand via acquisitions and war.  

It is important for students to understand how the country acquired these lands and how they were 

governed 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 
Content Statements 

 Disputes over political authority and economic issues contributed to a movement for 

independence in the colonies. 

 The fundamental principles of the United States Constitution serve as the foundation of the 

United States government today 

 Westward movement, industrial growth, increased immigration, the expansion of slavery, and 

the development of transportation systems increased regional tensions. 
CPI #  Cumulative Progress Indicator (CPI) 
6.1.8.A.3.e Determine why the Alien and Sedition Acts were enacted and whether 

they undermined civil liberties. 
6.1.8.A.3.f Explain how political parties were formed and continue to be shaped by 

differing perspectives regarding the role and power of federal 

government. 
6.1.8.C.3.c Evaluate the impact of the cotton gin and other innovations on the 

institution of slavery and on the economic and political development of 

the country. 
6.1.8.D.3.c Analyze the impact of George Washington as general of the American 

revolutionary forces and as the first president of the United States. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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6.1.8.B.4.a Assess the impact of the Louisiana Purchase and western exploration on 

the expansion and economic development of the United States. 
6.1.8.C.4.a Analyze the debates involving the National Bank, uniform currency, and 

tariffs, and determine the extent to which each of these economic tools 

met the economic challenges facing the new nation. 
6.1.8.C.4.b Explain how major technological developments revolutionized land and 

water transportation, as well as the economy, in New Jersey and nation. 

 

Unit Essential Questions 
 What were the precedents that 

Washington established as the first 

President? 

 How did the Federalist and Republican 

Parties form, and on what issues did they 

disagree? 

 Explain how the Louisiana Purchase 

affected the nation’s economy and 

politics. 

 How did the U.S. benefit from its victory 

in the War of 1812? 

 What effects did the Industrial Revolution 

play in the U.S.? 

 How did land and water transportation 

affect westward expansion? 

 How did Jackson’s Presidency affect 

Native Americans? 

 How did the belief in Manifest Destiny 

influence western settlement? 

 How did Mexican lands in the West 

become part of the U.S.? 

Unit Enduring Understandings 
 Washington started the traditions of the 

Inaugural Address, 2 terms in office, 

creation of the cabinet and foreign policy of 

neutrality. 

 These two groups disagreed on the role of 

and power of the federal gov’t. 

 It secured the Mississippi trade route and 

provided cheap and abundant land.  It 

inspired westward expansion and will cause 

issues between states and sections 

 It ended the threat of a Native American 

confederation, along with national pride, 

identity and respect. 

 It created the factory-system, importance of 

capitalism and free enterprise, led to the 

growth and development of cities and 

different industries and allowed good to be 

mass-produced via machines. 

 Better roads, canals, and steamboats made 

goods cheaper and easier to ship and created 

cities based near water. 

 The Indian Removal Act, support for 

Georgia to remove the Cherokees and the 

Treaty of Echota were examples. 

 The idea that Americans had a right to this 

land helped them feel justified in taking it 

from others. 

 Most land was gained in the treaty following 

the Mexican War and the rest through the 

Gadsden Purchase. 

Unit Learning Targets 
Students will ... 
 Discuss the challenges the U.S. faced during Washington’s administration 

 Compare and contrast Federalists and Democratic-Republicans 

 Assess the impact of the Louisiana Purchase 

 Describe the War of 1812 and evaluate its impact 

 Discuss the effects of the Industrial Revolution on the U.S. economy 

 Explain how land and water transportation affected westward expansion 

 Understand how Native Americans were affected by Jackson 

 Explain the concept of Manifest Destiny 
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Evidence of Learning 

Summative Assessment 

Project – Create a crossword puzzle on a President with a minimum of 20 clues and answers 

 

Alternative Assessment 

Create a 2 fold poster of US Territory (one in 1789, one in 1850) 
Formative Assessments 
 Federalist vs. Dem-Rep chart 

  Louisiana Purchase map 

 

 Mexican War quiz  

 War of 1812 test  
 

Lesson Plans  
Lesson Timeframe 

Lesson 1 
Washington/Adams Presidency 

 
3-4 days 

Lesson 2 
Jefferson/Madison Presidency 

 
5-7 days 

Lesson 3 
Jackson’s Presidency 

 

4-5 days 
Lesson 4 

Texas/Mexican War 
 

5-7 days 
COMPANION STANDARDS: 

NJSLS.ELA-Literacy.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

 

CRAFT AND STRUCTURE: 

NJSLS.ELA-Literacy.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Unit Overview  
Content Area:                          Social Studies  
Unit Title:                                 Primary Source Documents (D of I, Constitution, Bill of Rights) 
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will read important primary sources and interpret the meaning of important 

phrases and concepts.  They will be able to identify key grievances that the colonists had in the 

Declaration of Independence and comprehend Jefferson’s concepts.  They will identify the 3 branches 

of government, and compare and contrast their specific powers and limits.  Students will then 

demonstrate mastery of the Bill of Rights by creating real-life scenarios where the various amendments 

would apply. 
Primary interdisciplinary connections:  Language Arts/Reading 
21st century themes:  Political documents, Government 
Unit Rationale 

These documents lay the foundation for our current form of gov’t and our rights as citizens.  This unit 

is the most relevant of all units because it describes our rights and freedoms as citizens of the U.S. 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 
Content Statements 
The fundamental principles of the United States Constitution serve as the foundation of the United 

States government today 
CPI #  Cumulative Progress Indicator (CPI) 
6.1.8.A.3.a Examine the ideals found in the Declaration of Independence, and assess 

the extent to which they were fulfilled for women, African Americans, 

and Native Americans during this time period. 
6.1.8.A.3.b Evaluate the effectiveness of the fundamental principles of the 

Constitution (i.e., consent of the governed, rule of law, federalism, 

limited government, separation of powers, checks and balances, and 

individual rights) in establishing a federal government that allows for 

growth and change over time. 
6.1.8.A.3.c Determine the role that compromise played in the creation and adoption 

of the Constitution and Bill of Rights. 
6.1.8.A.3.d Compare and contrast the Articles of Confederation and the UNITED 

STATES Constitution in terms of the decision-making powers of national 

government. 
6.1.8.A.3.g Evaluate the impact of the Constitution and Bill of Rights on current day 

issues. 
6.1.8.B.3.b Determine the extent to which the geography of the United States 

influenced the debate on representation in Congress and federalism by 

examining the New Jersey and Virginia plans. 
6.1.8.D.3.b 
 

Explain why the Declaration of Independence was written and how its 

key principles evolved to become unifying ideas of American democracy. 
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6.1.8.D.3.g Evaluate the extent to which the leadership and decisions of early 

administrations of the national government met the goals established in 

the Preamble of the Constitution.   

Unit Essential Questions 
 What grievances 

are mentioned in 

the Declaration of 

Independence? 

 What are the 

requirements for 

elected office? 

 What powers are 

given to Congress 

and the President? 

 What are the five 

freedoms in the 

first amendment? 

 Why is the sixth 

amendment 

important for the 

accused? 

 How does the 10th 

amendment relate 

to states’ rights? 

Unit Enduring Understandings 
 Presence of British troops, lack of representation, control over 

trade, etc. are examples 

 Certain ages, residency requirements, and citizenship are 

prerequisites for elected office 

 Congress has the power to declare war, raise taxes, and declare 

laws, etc.  The President is Commander-in-Chief, makes 

appointments, and leads the executive branch 

 Speech, religion, press, assembly, petition, press 

 Guarantees access to a lawyer, trial by jury, etc. 

 Any power not mentioned in the Constitution for the federal gov’t 

is reserved for the states 

Unit Learning Targets 
Students will ... 
 Describe why the Declaration of Independence was such a “monumental” document 

 Explain the specific complaints to G.B./KGIII in the Declaration of Independence 

 Compare and contrast the 3 branches of gov’t 

 List the requirements for elected office at the national level 

 Relate the 5 freedoms in Amendment 1 to real-life scenarios 

 Debate the role of the 2nd amendment 

 Explain the role of law enforcement/gov’t in our public/private lives 

 Describe the rights that “accused” citizens have 

Evidence of Learning 

Summative Assessment 

Project – Create a real-life scenario for 5 amendments in the Bill of Rights and explain how the 

amendment applies 

 

Alternative Assessment 

 create a classroom Bill of Right 

 create a poster describing one of the amendments 

 

Formative/Benchmark Assessments 
 Vocabulary quiz 

 Bill of Rights quiz 

 A of C vs. Constitution quiz  

 Bill of Rights essay     

Lesson Plans  
Lesson Timeframe 
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Lesson 1 
Declaration of Independence 

 

2 days 
Lesson 2 

Constitution 
 

3-4 days 
Lesson 3 

Bill of Rights 
 

5-7 days 
COMPANION STANDARDS: 

NJSLS.ELA-Literacy.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

 

CRAFT AND STRUCTURE: 

NJSLS.ELA-Literacy.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

 

  

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/


23 
 

Unit Overview  
Content Area:                          Social Studies 
Unit Title:                                 Amistad 
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will analyze the history of American slavery as it unfolded from early colonial 

times through the 19th century. The Amistad slave rebellion in 1839 will then become the focus as 

students see the epic battle involving all three branches of the U.S. government. Steven Spielberg’s 

1999 classic ‘Amistad’ will play a central role in helping kids understand this vital piece of history. 
Primary interdisciplinary connections:  Language Arts and Reading, Economics, Music 

Appreciation 
21st century themes:  Financial, economic, and business literacy; Civic literacy; Environmental 

literacy 
Unit Rationale 
The Amistad case illustrates the horrors of the slave trade as it clarifies the divisive nature of the 

slavery issue in the United States. It exposes the tolerance of slavery by most Northerners as well as 

the power of the abolitionist movement. Moreover, the separation of powers in the U.S. Government, 

the workings of the court system, and the historical figure of John Quincy Adams are all important 

elements in the story 

Learning Targets 

All students will acquire the knowledge and skills to think analytically about how past and present 

interactions of people, cultures, and the environment shape the American heritage. Such knowledge 

and skills enable students to make informed decisions that reflect fundamental rights and core 

democratic values as productive citizens in local, national, and global communities. 

Content Statements   

From the 16th to the 19th centuries, an estimated 12 million Africans were forcibly shipped across 

the Atlantic Ocean to the New World.  Because of issues of ownership and jurisdiction, the case 

gained international attention. Known as United States v. The Amistad (1841), the case was finally 

decided by the Supreme Court of the United States in favor of the Mende, restoring their freedom. It 

became a symbol in the United States in the movement to abolish slavery. 
CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.3.f Compare and contrast the successes and failures of political (i.e., the 1844 State 

Constitution) and social (i.e., abolition, women’s rights, and temperance) reform 

movements in New Jersey and the nation during the Antebellum period. 

6.1.12.A.3.g Determine the extent to which state and local issues, the press, the rise of interest-

group politics, and the rise of party politics impacted the development of 

democratic institutions and practices 
6.1.12.A.3.h Examine multiple perspectives on slavery and evaluate the claims used to justify 

the arguments. 
6.1.12.A.3.i Examine the origins of the anti-slavery movement and the impact of particular 

events, such as the Amistad decision, on the movement 
6.1.12.D.3.e Determine the impact of religious and social movements on the development of 

American culture, literature, and art.    
6.3.12.D.1 Analyze the impact of current governmental practices and laws affecting national 

security and/or individual civil rights/privacy 
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Unit Essential Questions 
 What factors led to the Second 

Great Awakening and what reform 

movements resulted? 

 Why did abolitionists want to end 

slavery and how did the South 

justify slavery? 

 What were the growing differences 

between the North and the South 

during the mid-19th century? 

 How did this case reveal 

racist sentiment in the 

North? 

Unit Enduring Understandings 
 The lack of religious zeal, the stress on 

individual responsibility over Calvinism, and 

the growing competition amongst Christian 

denominations contributed to the Second Great 

Awakening that resulted in reform movements 

focused on women’s rights, slavery, alcohol, 

prisons and asylums, and education. 

 Recognizing the inhumane treatment of slaves, 

abolitionists fought to end slavery while the 

South justified this cruel institution based on 

economics, the bible, and racism. 

 

Unit Learning Targets 
Students will ... 

 Explain how two different economic systems developed in the North and South. 

 Gain insight into the experience of captives, the efforts of abolitionists and the legal issues 

involved in slavery. They will exercise their research and writing skills through assignments 

Evidence of Learning 

Summative Assessment 

 

Research the existence of slavery in today's world and write an investigative report that includes 

information on the international slave trade, where the slaves are found, how they are transported 

and into which countries they are sold as well as the kind of work into which they are forced. 

 

Alternative Assessment 

Write an article describing the events of Amistad 

 

Formative Assessments 
     

Lesson Plans  
Lesson Timeframe 

Lesson 1 
Slavery in America 17th 18th centuries 

 

Lesson 2 
The Divisive Politics of Slavery 

 

Lesson 3 
The Amistad Case 

 

Teacher Notes:  
 
Curriculum Development Resources 

 
Click the links below to access additional resources used to design this unit: 
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COMPANION STANDARDS:  
 

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and 
secondary sources, connecting insights gained from specific details to an 
understanding of the text as a whole. 

 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary 
source; provide an accurate summary that makes clear the relationships among the 
key details and ideas. 

         
 RH.11-12.3. Evaluate various explanations for actions or events and determine 

which explanation best accords with textual evidence, acknowledging where the text 
leaves matters uncertain 

 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a 
text, including analyzing how an author uses and refines the meaning of a key term 
over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in 
diverse formats and media (e.g., visually, quantitatively, as well as in words) in order 
to address a question or solve a problem. 

 

 RH.11-12.9. Integrate information from diverse sources, both primary and 
secondary, into a coherent understanding of an idea or event, noting discrepancies 
among sources. 

 

 RH.11-12.10. By the end of grade 12 read and comprehend history/social studies 
texts in the grades 11–CCR text complexity band independently and proficiently. 

 

 

  



26 
 

Unit Overview  
Content Area:                           Social Studies 
Unit Title:                                 1850’s 
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will identify key events leading to the Civil War.  Students will explain the 

various compromises made by the government and how it is similar to today’s government.  They will 

examine the role of Uncle Tom’s Cabin and the Dred Scott court decision.  Lastly, they will describe 

the growing discontent in the nation and the events that spark the Civil War. 
Primary interdisciplinary connections:  Language Arts/Reading 
21st century themes:  Civic Literacy, Economic Literacy, Geography, Global Awareness 
Unit Rationale 

The 1850’s was a turbulent decade symbolized by a partisan/sectional differences.   It also had 

elements of federal vs. state powers.  Both of these cases are relevant to today’s political climate with 

regards to current issues and the role of the federal gov’t 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 
Content Statements 

 Westward movement, industrial growth, increased immigration, the expansion of slavery, and 

the development of transportation systems increased regional tensions 

 The Civil War resulted from complex regional differences involving political, economic, and 

social issues, as well as different views on slavery 
CPI #  Cumulative Progress Indicator (CPI) 
6.1.8.D.5.a Prioritize the causes and events that led to the Civil War 

from different perspectives. 
6.1.8.D.4.b Explore efforts to reform education, women’s rights, 

slavery, and other issues during the Antebellum period. 
6.1.8.D.4.c Explain the growing resistance to slavery and New Jersey’s 

role in the Underground Railroad. 

Unit Essential Questions 
 Did the compromises that Congress 

made effectively address slavery 

and sectionalism? 

 How did popular sovereignty lead 

to violence in Kansas? 

 What was the significance of the 

Dred Scott decision? 

Unit Enduring Understandings 
 The compromises dealt with immediate issues of 

admittance of new states and maintaining balance in 

Congress.  It did not address slavery at the federal level. 

 Outside groups played an important role in the election 

and violence and fighting subsequently broke out. 

 It meant that the Constitution protected slavery and that 

neither Congress nor voters could ban slavery.  In 

addition, all earlier compromises were null and void. 

Unit Learning Targets 
Students will ... 
 Evaluate the effectiveness of compromise that Congress made to address slaves and sectionalism 

 Explain how popular sovereignty led to violence in Kansas 

 Discuss the significance of the Dred Scott decision 

 Explain the theory of states’ rights and discuss its role in the outbreak of the Civil War 
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Evidence of Learning 

Summative Assessment 

Essay – Choose 1 event from the decade that contributed the most to the sparking of the Civil War 
Equipment needed: 
Teacher Resources: 

 

Formative Assessments 
 1850s event chart 

  North reaction essay 
 South reaction essay   

Lesson Plans  
Lesson Timeframe 

Lesson 1 
Compromises 

 

2 days 
Lesson 2 

K-N Act, Bleeding Kansas 
 

2 days 
Lesson 3 

Elections/Dred Scott 

 

3 days 
Lesson 4 

Lincoln-Douglass 
 

2 days 
ANCHOR STANDARDS: 

NJSLS.ELA-Literacy.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

NJSLS.ELA-Literacy.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Unit Overview  
Content Area:                           Social Studies 
Unit Title:                                 Civil War  
Target Course/Grade Level:  6th 
Unit Summary 

In this unit, students will trace the significant events of the American Civil War and the significant 

battles that swung momentum for each side.  They will compare and contrast the strengths and 

weaknesses of both sides heading into the war and evaluate how well each side did with regards to their 

capabilities.  They will explain the role of technology with regards to warfare as the war dragged on.  

Students will also assess the roles of women, African-Americans and Native Americans during the 

war.  Additionally, they will describe Lincoln’s role as President and how his choices affected the war.  

Finally, they will describe the ending of the war and subsequent events leading to Reconstruction. 
Primary interdisciplinary connections:  Language Arts/Reading, Technology, Economics 
21st century themes:  Civic Literacy, Economic Literacy, Geography, Global Awareness 
Unit Rationale 

By understanding the Civil War, students gain knowledge on the role of the federal gov’t and the 

continued suffrage movement for various groups of people.  It is still relevant today, as more and more 

groups have attained suffrage. 

Learning Targets 

Standards 
6.1 U.S. History: America in the World:  All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 
Content Statements 

 The Civil War resulted from complex regional differences involving political, economic, and 

social issues, as well as different views on slavery. 

 The Civil War and Reconstruction had a lasting impact on the development of the United 

States. 
CPI #  Cumulative Progress Indicator (CPI) 
6.1.8.D.5.c Examine the roles of women, African Americans, and Native 

Americans in the Civil War. 
6.1.8.A.5.b Compare and contrast the approaches of Congress and Presidents 

Lincoln and Johnson toward the reconstruction of the South. 
6.1.8.B.5.a Determine the role of geography, natural resources, demographics, 

transportation, and technology in the progress and outcome of the Civil 

War. 
6.1.8.C.5.a Assess the human and material costs of the Civil War in the North and 

South. 
6.1.8.C.5.b Analyze the economic impact of Reconstruction on the South from 

different perspectives. 
6.1.8.D.5.a Prioritize the causes and events that led to the Civil War from different 

perspectives. 
6.1.8.D.5.b Analyze critical events and battles of the Civil War and determine how 

they contributed to the outcome of the war. 
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Unit Essential Questions 
 What role did the theory 

of states’ rights play in 

the outbreak of the Civil 

War? 

 What were the strengths 

and weaknesses of the 

North and the South? 

 Why did neither the 

Union nor the 

Confederacy gain a 

strong advantage during 

the early part of the war? 

 What economic changes 

resulted from the war? 

 How did the victories at 

Gettysburg and 

Vicksburg change the 

course of the war? 

 What events led to the 

end of the war? 

Unit Enduring Understandings 
 The theory held that the Constitution was a contract among 

independent states, which the states agreed to voluntarily.  When 

the federal gov’t violated these rights, as Southerners believed, the 

contract was void.  Southerners used it to justify secession. 

 The North had a larger population, more railroads, farms, exports 

and manufactured goods.  Weaknesses were their unfamiliarity 

with the Southern land and that they had to defeat the South.  The 

South had excellent military leaders, a cause to fight for and 

knowledge of their territory.  Weaknesses were a smaller 

population and fewer resources and industry. 

 Various decisions made by leaders from both sides and victories 

won by both sides helped maintain the stalemate early on. 

 The war was expensive for both sides and they had to find ways 

and policies to raise money for the war. 

 Defeat at Gettysburg ended the Confederate hopes for invading the 

North.  Victory at Vicksburg allowed the Union to divide the 

Southern states and control the Mississippi River. 

 Various events, including the Wilderness campaign, blockades, 

Sherman’s March, total war, and the fall of Richmond led to the 

end of the war. 

Unit Learning Targets 
Students will ... 
 Identify the strengths and weaknesses of the North and the South 

 Explain why neither the North nor the South had a distinct advantage in the early part of the war 

 Discuss the social, political, and economic changes during the war 

 Assess the strategies used by the both sides during the war 

 Identify and describe momentum-changing battles during the war 

 Describe the events that led to the ending of the war 

 Evaluate Lincoln’s role during the war 

Evidence of Learning 

Summative Assessment 

Essay – Use the scouting report to assess how well both the North and the South used their strengths 

during the Civil War 

 

Alternative Assessment 

Write a newspaper or blog article describing the events of a particular battle. 
 

Formative Assessments 
 Unit test 

 Scouting report (North/South) 

 Battle match-up 

  Battles map 

  Gettysburg focus 

  North/South/border states map 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Scouting Report (North/South) 

 

3 days 

Lesson 2 

Election of 1860/Secession 

 

2days 

Lesson 3  
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Early battles (1861-1863) 2-3 days 

Lesson 4 

Life during the War 

 

2-3 days 

Lesson 5 

Ending of the War (1863-1865) 

 

3-5 days 

COMPANION STANDARDS: 

NJSLS.ELA-Literacy.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-Literacy.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

NJSLS.ELA-Literacy.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

 

 

Content Area 

Unit Name 

Social Studies 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and 

Skills 

 

For information related to the 12 Career Ready Practices follow the links 

below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
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Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 

 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 

 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and 

illustrate a simple story, Work collaboratively with peers on project, Use 

digital tools to explore an issue and design solution for a problem, Identify 

how technology improves life, Use digital tools to design an approach to 

solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply 

engineering designs to data collection and solutions, Understand how 

technology evolves based on need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on 

global topic, Use technology and social media responsibly, Employ a wide 

range of digital resources to collect data and form solutions, Identify the 

forces that come into play for further development of technology; apply 

engineering design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

 

 

Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 
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 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  
 


